Whole School Writing Progression of Skills

Our Place in Our World

Life Skills and Attitudes

Ambition and Possibilities

Reflective Learner Independent Enquirer Team Worker

Self Manager Effective Participators
Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Phonics and Continue a To know all To segment Begin to spell Spell words from Begin to spell Spell words from
Spelling Rules rhyming string. letters of the spoken words words from the theyear 3/ 4 words from the theyear5/6
To hear and say | alphabet and the | into phonemes year 3/ 4 spelling lists year5/6 spelling lists
the initial sound sounds which and to represent spelling lists accurately within spelling lists accurately within
in words. they most these with accurately their writing accurately within their writing
Segment the commonly graphemes, within their (refer to the their writing (refer to the
sounds in simple represent. spelling many of writing (refer National (refer to the National
words and blend To recognise these words to the National Curriculum National Curriculum
them together. consonant correctly and Curriculum spelling Curriculum spelling
Link sounds to digraphs which making spelling appendix). spelling appendix).
letters, naming have been phonically- appendix). appendix).
and sounding the | taught and the plausible
letters of the sounds which attempts at
alphabet. they represent. others.
Use their phonic To recognise To recognise
knowledge to vowel digraphs new ways of
write words in | which have been spelling
ways which taught and the phonemes for
match their sounds which which one or
spoken sounds. they represent. more spellings
To recognise are already
words with known and to
adjacent learn some
consonants. words with each
To accurately spelling,
spell most words | including some
containing the common
40+ previously homophones
taught phonemes | (e.g. bare/bear,
and GPCs. blue/blew,
To spell some night/knight).
words in a To apply further
phonically Y2 spelling rules




plausible way,
even if
sometimes
incorrect.
To apply Y1
spelling rules
(taken from the

National Curriculum
spelling appendix)

and guidance
(refer to
National
Curriculum
spelling
appendix).

Write from
memory, simple
sentences
dictated by the
teacher.

Common
Exception
Words

To write some
irregular
common words.

To spell all Y1
common
exception words
correctly.

To spell days of
the week
correctly.

To spell most Y1

and Y2 common

exception words
correctly.

To spell many of
the Y3 and Y4
statutory spelling
words correctly.

To spell all of the
Y3 and Y4
statutory spelling
words correctly.

To spell many of
the Y5 and Y6
statutory spelling
words correctly.

To spell all of the
Y5 and Y6
statutory spelling
words correctly.

Prefixes and
Suffixes

To use -s and -es
to form regular
plurals correctly.

To use the prefix
‘un-" accurately.

To successfully
add the suffixes
—-ing, —ed, —er
and —est to root
words where no
change is needed
in the spelling of
the root words
(e.g. helped,
quickest).

To add suffixes
to spell most
words correctly
in their writing,

e.g. -ment, —
ness, —ful, —less,
—ly.

To spell most
words with the
prefixes dis-,
mis-, bi-, re- and
de- correctly
(e.g. disobey,
mistreat, bicycle,
reapply, defuse).

To spell most
words with the
suffix -ly with no
change to the
root word; root
words that end
in‘le’,;'al’ or ‘ic’
and the
exceptions to the
rules.

To correctly spell
most words with
the prefixes in-,
il-, im-, ir-, sub-,
super-, anti-,
auto-, inter-, ex-
and non- (e.g.
incorrect, illegal,
impossible,
irrelevant,
substandard,
superhero,
autograph,
antisocial,
intercity,
exchange,
nonsense).

To convert nouns
or adjectives into
verbs using the
suffix -ate (e.g.
activate,
motivate
communicate).

To convert nouns
or adjectives into
verbs using the
suffix -ise (e.g.
criticise,
advertise,
capitalise).

To convert nouns
or adjectives into
verbs using the
suffix -ify (e.g.

To use their
knowledge of
adjectives ending
in -ant to spell
nouns ending in -
ance/-ancy (e.g.
observant,
observance,
expectant,
hesitant,
hesitancy,
tolerant,
tolerance,
substance).

To use their
knowledge of
adjectives ending
in -ent to spell




with more than

en/-ing) to words

‘our’ or ‘e’ and
the exceptions to

To spell words To form nouns signify, falsify, | nouns ending in -
with added with the suffix - glorify). ence/-ency (e.g.
suffixes ation (e.g. innocent,
beginning with a information, To co_nve_rt nouns innocence,
vowel (-er/-ed/- adoration, or adjectives into | jecant decency,
ing) to words sensation, verb§ using the frequent,
with more than preparation, suffix -en (e.g. frequency,
one syllable admiration). bl_acken, confident,
(unstressed last brighten, confidence,
syllable, e.g. T.o spell wor_ds flatten). obedient,
limiting offering). with the suffix - obedience,
ous with no independent).
To spell words change to root
with added words, no To spell words
suffixes definitive root by adding
beginning with a word, words suffixes
vowel (-er/-ed/- ending in'y’,

beginning with
vowel letters to

words ending in -
one syllable the rule (e.q. fer (e.q.
(stressed last joyous, fabulous, referring,
syllable, e.g. mysterious, referred, referral,
forgotten rigorous, preferring,
beginning). famous, preferred,
advantageous). transferring,
transferred,
reference,
referee,
preference,
transference).
Sentence Write simple Write clearly Write different | Use conjunctions | Vary sentence Add phrases to | Use subordinate
Structure sentences which demarcated kinds of (when, so, structure, using | make sentences | clauses to write
can be read by sentences. sentence: before, after, different more precise & complex
themselves & statement, while, because). openers. detailed. sentences.
others. Use ‘and’ to join question,
ideas. exclamation, Use adverbs Use adjectival Use range of Use passive
Write own names command. (e.g. then, next, phrases (e.g. sentence voice where
correctly. soon). biting cold wind). openers — appropriate.
judging the




Use conjunctions Use expanded Use prepositions Appropriate impact or effect Use expanded
to join sentences | noun phrases to (e.g. before, choice of noun or needed. noun phrases to
(e.g. so, but). | add description & | after, during, in, pronoun. convey
specification. because of). Begin to adapt complicated
Use standard sentence information
forms of verbs, Write using Experiment with structure to text concisely.
e.g. go/went. subordination adjectives to type.
(when, if, that, create impact. Evidence of
because). Use pronouns to sentence
Correctly use avoid repetition. structure and
Correct & verbs in 1st, 2nd layout matched
consistent use of & 3rd person. to requirements
present tense & of text type.
past tense. Use perfect form
of verbs to mark
Correct use of relationships of
verb tenses. time & cause.
Phrases and To begin to use To use the To using co- To use To use To use a wide To use the
Clauses more complex joining word ordination subordinate subordinate range of linking | subjunctive form
sentences to link (conjunction) (or/and/but). clauses, clauses, words/phrases | in formal writing.
thoughts when | ‘and’ to link ideas extending the extending the between
speaking (e.g. and sentences. To use some range of range of sentences and To use the
using ‘and’ and , subordination sentences with | sentences with | paragraphsto | Perfect form of
‘because’). To begln to form | (when/if/that/be more than one more than one build cohesion, verps to r.“a”‘
simple cause). clause by using a | clause by using a | including time r_elatlonshlps of
compound To use expanded | Wider range of wider range of adverbials (e.g. time and cause.
sentences. noun phrases to conjunctions, conjunctions, later), place To use the
describe and including when, which are adverbials (e.g. passive voice.
if, because, and sometimes in nearby) and

specify.

although.

To use a range
of conjunctions,
adverbs and
prepositions to
show time, place
and cause.

varied positions
within sentences.

To expand noun
phrases with the
addition of
ambitious
modifying
adjectives and
prepositional

number (e.g.
secondly).

To use relative
clauses
beginning with a
relative pronoun
with confidence.

To use question
tags in informal
writing.




phrases, e.g. the
heroic soldier
with an
unbreakable
spirit.

To consistently
choose nouns or
pronouns
appropriately to
aid cohesion and
avoid repetition.

Purpose and
Audience

To use
vocabulary
focused on
objects and

people that are
of particular
importance to
them.

To build up
vocabulary that
reflects the
breadth of their
experiences.
To extend
vocabulary,
especially by
grouping and
naming,
exploring

To use a number
of simple
features of
different text
types and to
make relevant
choices about
subject matter
and appropriate
vocabulary
choices.

To start to
engage readers
by using
adjectives to
describe.

To write for
different
purposes with an
awareness of an
increased
amount of fiction
and non-fiction
structures.

To use new
vocabulary from
their reading,
their discussions
about it (one-to-
one and as a
whole class) and
from their wider
experiences.

To read aloud
what they have
written with
appropriate
intonation to
make the
meaning clear.

To demonstrate
an increasing
understanding of
purpose and
audience by
discussing
writing similar to
that which they
are planning to
write in order to
understand and
learn from its
structure,
vocabulary and
grammar.

To begin to use
the structure of a
wider range of
text types
(including the
use of simple
layout devices in
non-fiction).

To make
deliberate
ambitious word

To write a range
of narratives and
non-fiction
pieces using a
consistent and
appropriate
structure
(including genre-
specific layout
devices).

To write a range
of narratives that
are well-
structured and
well-paced.

To create
detailed settings,
characters and
plot in narratives
to engage the
reader and to
add atmosphere.

To begin to read
aloud their own
writing, to a
group or the

To consistently
produce
sustained and
accurate writing
from different
narrative and
non-fiction
genres with
appropriate
structure,
organisation and
layout devices
for a range of
audiences and
purposes.

To describe
settings,
characters and
atmosphere with
carefully-chosen
vocabulary to
enhance mood,
clarify meaning
and create pace.

To regularly use
dialogue to
convey a

To write
effectively for a
range of
purposes and
audiences,
selecting the
appropriate form
and drawing
independently on
what they have
read as models
for their own
writing (including
literary language,
characterisation,
structure, etc.).

To distinguish
between the
language of
speech and

writing and to
choose the

appropriate level
of formality.

To select
vocabulary and
grammatical




choices to add
detail.

To begin to
create settings,
characters and

plot in
narratives.

whole class,

control the tone
and volume so
that the meaning
is clear.

using appropriate
intonation and to

advance the
action.

own
compositions

appropriate
intonation,
volume and
movement so
that meaning is

character and to

To perform their

confidently using

structures that
reflect what the
writing requires
(e.g. using
contracted forms
in dialogues in
narrative; using
passive verbs to
affect how
information is
presented; using
modal verbs to
suggest degrees

clear. of possibility).
Planning, To speak to retell | To say out loud To write To begin to use | To compose and To plan their To note down
Writing and a simple past what they are narratives about | ideas from their rehearse writing by and develop
Editing event in correct going to write personal own reading and | sentences orally identifying the initial ideas,
order (e.g. went about. experiences and modelled (including audience for and drawing on
down slide, hurt those of others | examples to plan dialogue), purpose of the reading and
. To compose a ; o ; o ;
finger). I (real and their writing. progressively writing, selecting | research where
sentence_c_)ra Y fictional). building a varied | the appropriate necessary.
To use talk to before writing it. To proofread and rich form and using
connect ideas, To write about their own and L To use further
; . To sequence ; vocabulary and other similar L
explain what is real events. others’ work to : : " organisational
. sentences to an increasing writing as
happening and . check for errors f dels for thei and
- form short To write simple s , range o models for their ,
anticipate what i (with increasing t presentational
: narratives. poetry. sentence own. :
might happen accuracy) and to structures devices to
next, recall and | To discuss what To plan what make ' To consider, structure text
relive past they have they are going to | improvements. To consistently when planning | and to guide the
experiences. written with the write about, To begin to organise their narratives, how reader (e.g.
i i it writing into authors have headings, bullet
To use talk in teacher or other |nclud|ng. writing organise their o ?a " develoned o?nts
tending that pupils. down ideas writing into paregrap P PO >
%r_e df | and/or key words h around a theme | characters and underlining).
° JeCts. stanl OF | To reread their and new parggraﬁ S to add cohesion | settings in what T ”
S%T;E;t éng ?Tsrﬁsm writing to check vocabulary around atheme. | 5nq to aid the | pupils have read, | 0 Use a wide

box is my castle.’

that it makes
sense and to
independently

To encapsulate
what they want

To compose and
rehearse

sentences orally

reader.

To proofread

listened to or
seen performed.

consistently and

range of devices
to build cohesion




To engage in begin to make to say, sentence (including amend their own To proofread within and across
imaginative role changes. by sentence. dialogue). and others’ work to précis paragraphs.
play based on ) ) writing, longer passages ,
own first-hand To.tr_ead tlheg To n:jadkte simple correcting errors | by removing To h?bltgaflly
experiences. IW” Ing alou additions, in grammar, unnecessary prootread tor
clearly enough to revisions and punctuation and repetition or spelling and
To build stories | be heard by their | corrections to spelling and irrelevant details punctuation
around toys, e.g. peers and the | their own writing adding ' errors.
farm animals teacher. by evaluating nouns/pronouns To consistently T
needing rescue - diecti their writing with for cohesion link ideas across r01 propoie
from an armchair | ' © US€ JECUVES | 1ha teacher and ' changes to

‘cliff’.

To capture
experiences and
responses with a
range of media,

such as music,
dance and paint
and other
materials or
words.

To link
statements and
sticks to a main

theme or
intention.

To use talk to
organise,
sequence and
clarify thinking,
ideas, feelings
and events.

To introduce a
storyline or
narrative into
their play.

to describe.

other pupils.

To reread to
check that their
writing makes
sense and that
the correct tense
is used
throughout.

To proofread to
check for errors
in spelling,
grammar and
punctuation (e.g.
to check that the
ends of
sentences are
punctuated
correctly).

paragraphs.

To proofread
their work to
assess the
effectiveness of
their own and
others’ writing
and to make
necessary
corrections and
improvements.

vocabulary,
grammar and
punctuation to
enhance effects
and clarify
meaning.

To recognise
how words are
related by
meaning as
synonyms and
antonyms and to
use this
knowledge to
make
improvements to
their writing.




To write own
name and other
things such as
labels, captions.
To attempt to
write short
sentences in
meaningful
contexts.

To play
cooperatively as
part of a group
to develop and
act out a
narrative.

To develop their
own narratives
and explanations
by connecting
ideas or events.
To write simple
sentences which
can be read by
themselves and
others. Some
words are spelt
correctly and

others are
phonetically
plausible.
Punctuation Use capital To use capital To use the full To use the full To use all of the | To use commas To use the full
letters and full letters for range of range of necessary consistently to range of
stops to names, places, punctuation punctuation from | punctuation in clarify meaning punctuation
demarcate the days of the taught at key previous year direct speech, or to avoid taught at key
sentences. week and the stage 1 mostly groups. including a ambiguity. stage 2 correctly,

personal pronoun
\T/
I

correctly
including:

To punctuate
direct speech

comma after the
reporting clause
and all end

To use brackets,
dashes or

including
consistent and
accurate use of




To use finger
spaces.

To use full stops
to end
sentences.

To begin to use

question marks

and exclamation
marks.

- capital letters,
full stops,
question marks
and exclamation
marks;

- commas to
separate lists;

- apostrophes to
mark singular
possession and
contractions.

accurately,
including the use
of inverted
commas.

punctuation
within the
inverted
commas.

To consistently
use apostrophes
for singular and
plural
possession.

commas to
indicate
parenthesis.

semi-colons,
dashes, colons,
hyphens, and,
when necessary,
to use such
punctuation
precisely to
enhance
meaning and
avoid ambiguity.

Handwriting

To sometimes
give meaning to
marks as they
draw and paint.

To realise tools
can be used for a
purpose.

To draw lines
and circles using
gross motor
movements.

To use one-
handed tools and
equipment, e.g.
makes snips in
paper with child
scissors.

To hold a pencil
between thumb
and two fingers,
no longer using
whole-hand
grasp.

To write lower
case and capital
letters in the
correct direction,
starting and
finishing in the
right place with a
good level of
consistency.

To sit correctly at
a table, holding a
pencil
comfortably and
correctly.

To form digits O-
9.

To understand
which letters
belong to which
handwriting
‘families’ (i.e.
letters that are
formed in similar
ways) and to
practise these.

To write capital
letters and digits
of the correct
size, orientation
and relationship
to one another
and to lower
case letters.

To use horizontal
strokes needed
to join.

To use spacing
between words
that reflects the
size of the
letters.

To use a neat,
joined
handwriting style
with increasing
accuracy and
speed.

To increase the
legibility,
consistency and
quality of their
handwriting [e.g
by ensuring that
the downstrokes
of letters are
parallel and
equidistant; that
lines of writing
are spaced
sufficiently so
that the
ascenders and
descenders of
letters do not
touch].

To increase the
speed of their
handwriting so
that problems

with forming
letters do not get
in the way of
writing down
what they want
to say.

To be clear
about what
standard of
handwriting is
appropriate for a
particular task,
e.g. quick notes
or a final
handwritten
version.

To write legibly,
fluently and with
increasing
speed.

To develop a
more personal
syle.




To hold a pencil
near point
between first two
fingers and
thumb, and uses
it with good
control.

To copy some
letters, e.g.
letters from their
name.

To give meaning
to marks they
make as they

draw, write and
paint.

To use some
clearly
identifiable
letters to
communicate
meaning,
representing
some sounds
correctly and in
sequence.

These are non-negotiables (Minimum end of year expectations)



